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Developing English Language Skills in
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Non - Native Scenario

Abstract :

Language is a tool for communication. In
order to become a good communicator in En-
glish one needs to be proficient in each of the
four language skills: listening, speaking, reading
and writing. These four skills give learners op-
portunities 1o create contexts in which o use
the language for exchange of real information.
Listening and reading are the receptive
skills because learners do not need to produce
language, they receive and understand it.
These skills are sometimes known as
passive skills. The productive skills are speak-
ing and writing because learners are applying
these skills in a need to produce language, They
are also known as active skills. The careful think-
ing out of a detailed and well defined objectives
for the lessons will do more than almost any-
thing clse to improve a teacher's work and to
make it effective. Listening is a receptive lan-
guage skill which learners usually find the most
difficult. Listening skills could be enhanced by
focusing on making the students listen to the
sounds of that particular language. This would
help them with the right pronunciation of words.
To equip students with training in listening, one
can think about comprehending speeches of
people of different backgrounds and regions.
While speaking we communicate with others, to
express our ideas, and to know others' ideas as
well. Thas skill could be improved by understand-
ing para-linguistic attributes such as voice qual-
ity, volume and tone, voice modulation, articula-
tion, pronunciation etc. This could also be fur-
ther enhanced with the help of debates and dis-
cussions. Reading is a learning skill which helps
you improve all parts of the English language
vocabulary, spelling, grammar, and writing, The

D G SUIATH,
Lecturer in English, The Hindu Colleg,
Machilipatnam, Krishna District, A p

—

students should also make it a point to familiar.
ize themselves with the jargons and new words
by making reading a habit be it reading newspa.
pers, articles, books, magazines etc. Writing pro-
vides a learner with physical evidence of
achievements and he can measure his improve-
ment. It helps to consolidate their grasp of vo-
cabulary and structure, and complements the
other language skills. To write flawless language
one should excel in the writing skills with the
help of various methods. Importance should be
given to composition and creative writing, One
should also focus on coherence and cohesive-
ness when it comes to writing a language, With
these four skills addressed equally while learn-
ing English, the learners can be assured of hay-
ing good communication skills, a great necessity
in today's competitive world.

Key words :

Communication, tour language skills, well-
defined objectives, listening, speaking, reading,
writing, good communication, competitive world.

English, although a foreign language is now
as much an Indian language as any other. En-
glish is being taught in our schools and colleges
for many decades. It occupies the position of
associate official language. It 1s used widely as
a link language i offices and among the odu-
cated people. 1t is not only a compulsory subject
at school, college and university but is also the
medium of instruction to the large extent. It s
the language of science and technology. It oc-
cupies the position of a second language n the
school curriculum and for gher education. En-

V.RS & Y.R.N, Collcgc. Chirala
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B8 plish language has been assigned the role of 1i-
paprbrary language. This contemporary position of
b English in India shows English language teach-
fring occurring at all levels of education, mainly
as a second language. English has become the
f¥-danguage of governments, education, advance-
# ment, jobs and a symbol of self improvement.

The new ideas about language, the dimensions
g gpof usage and the new development in educa-
4 tional technology have given rise to branches in
"% the usc of English. Though the use of English as
% 3 medium of communication in India dates back
&% 10 the colomal days, the native non-English
#9 speaker especially from the rural inland, frets
%‘E and fusses when exposed to a situation where
=+ be has to communicate inevitably in English.
7' Similarly, teaching English to the Indian students

o

‘ ~ = is the biggest challenge.

Nowadays English bas a special and predomi-
nant role m the communicative sphere of the
¢ world. It has also a special identity in the field of
% education. A Janguage is a medium of communi-
2 cation and interacting verbally in our day-today
s life situation in family and society. But in India
" Englishisa foreign language. It is different from
L7 mother tongue. The teaching of English is highly
 :{"desirable for an English teacher. English is ev-
ng ..-English is not a subject, English is
I our life. Yet, clear cut objectives should be stated,
';*' that good planning can be done and right type
F ofllof methods and techniques of teaching can be
R 2gadopied. The four skills of language are a set of
'mapnbnlnics that allow an individual to com-
i3prehend and produce spoken language for proper
d effcctive imerpersonal communication, The
glish language teaching has four objectives to
elop four skills. These skills are listening,
pepeaking, reading, and writing. In the context of
yfinstlanguage acquisition, the four skills are most
“4ften scquired in the order of listening first, then
. #peaking, then possibly reading and writing,

B

b

>

)
3
i
1

The objective of teaching English ha, -
main aspects: Language aspect which inclyg..
words, senlences, pronunciation, spelling an
grammar and hiteraturc aspect which includes
words, scntences, expressing ideas, feelings and
experiences. Skill objectives include: to develop
the skill of listening, to develop the skill of speak.
ing, to develop the skill of reading, to develop
the skill of writing, to enable the students for
the usc of grammar correctly, to cnable the stu-
dents to analyze the elements of language and
establish the appropriate relationship among lin-
guistic components. Cognitive objectives include
to acquire knowledge, to diagnose the weakness
of speaking and writing English, to compare and
illustrate linguistic components, to classify the
clements of English language, to understand the
meaning of prose, poetry, story and drama by
reading. In order to teach English correctly and
properly English teacher must know the aims
and objectives of teaching English. For many
decades teaching English whether for beginners
or for the advanced learners has been a chal-
lenging pursuit for the teachers of English espe-
cially the arca that covers the acquisition of four
skills of language — listening, speaking, reading
and writing.

Listening is the ability to accurately receive
and interpret messages in the communication
process. Listening is the key to all effective com-
munication. Without the ability to listen effec-
tively, messages are casily misunderstood. As a
result, communication breaks down and the
sender of the message can casily become frus-
trated or irritated. Listening, as Howatt and
Dakin(1974) detine, 1s the ability to identify and
understand what others are saying. This involves
understanding a speaker’s accent and pronun-
ciation, his grammar and his vocabulary und
grasping his meaning, Listening plays an impor-
tant role in second language instruction for sev-

3?85 & Y.RN. College, Chaaks
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crsl reasons (Rost, 1994). Listening plays a vital
role in daily lives. People histen for different pur-
such as entertainment, acaderme purposes
or obtaining necessary information. As for for-
cign language fcarming, listening is of paramount
i nt since it provides the language input
(Rost 1994:141-142) Without understanding in-
put appropriately, learning simply cannot get any
improvement. In addition, without listening skill,
no communication can be achieved (Cross,
1998).

The main objectives of listening are to take
organized notes on lectures and listening pas-
sages, identify and distinguish main ideas from
supporting details, make use of contextual clues
10 infer meanings of unfamiliar words from con-
text, identify speaker’s purposc and tone, make
inferences and predictions about spoken dis-
course. discuss and respond to content of a lec-
ture or listening passage orally and/or in writing,
utilize digital literacy tools 10 develop listening
skills. reflect on and evaluate learning and per-
formance, and set goals for progress, demon-
strate behavior and attitudes appropriate o a
environment. As for that, language lcarners, €5~
pecially those who learn English as a foreign lan-
guage in 3 non-pative sctling, find it difficult to
acquire good listeming skill. In fact, students of-
ten take the wrong way when listening and this
leads them to the poor result. It should be noted
that the learner’s perception of their listening
problem and strategies can affect their compre-
hension both positively and negatively (Wenden,
1986) According to Yagang (1994), the prob-
lems in listening were accompanied with the four
following factors: the message, the speaker, the
listener and the physical setting. Many lcarners
find it more difficult 10 listen 10 a taped message
than 1o read the same MESSIEe on a piece of
paper, since the listening passage comes into the
ear in the twinkling of an eye, whereas reading

material can be read as long as the reader lke
The listening material may deal with almost any
arca of Iife. 1t might include street 0SSIp, prov-
erbs, new products, and situations unfamiliar to
the student. Also, 1n a spontaneous conversation
speakers frequently change topics. The content
is usually not well organized. In many cases Iis-
teners cannot predict what speakers are going
to say, whether it 15 a news report on the radio,
an interviewer 's questions, an everyday conver-
sation, etc. Messages on the radio or recorded
on tape cannot be listened to at a slower speed.
Even in conversation it is impossible 10 ask the
speaker to repeat something as many times as
the interlocutor might like, 1f listening matenals
are made up of everyday conversation, they may
contain a lot of colloquial words and expressions,
such as stuff for material, guy for man, etc., as
well as slang. Students who have been exposed
mainly to formal or bookish English may not be
familiar with these expressions. In spontancous
conversations people sometimes iS¢ ungram-
matical sentences because of NEVOUSACSS o
hesitation. They may ormut clements of sentences
or add something redundant. This may make it
difficult for the listener to understand the mean-
ing. Ur (1984:7) points out that “in ordinary con-
versation or even in much extempore specch-
making or lecturing we actually say a good deal
more than would appear to be necessary in of-
der to convey our message. Redundant utter-
ances may take the form of repettions, false
starts, re-phrasings, self-corrections, ¢labora-
tions, tawtologics, and apparently meaningless
additions such as | mean or you Knpow."” This
redundancy is a natural feature of speech and
may be cither a help or a hixdrance, depending
on the students’ level It may make it more il
cult for beginners 1o understand wihat the spuaket
s saving, on the other Tand, st nay sive advanced
students more Hme 10 e 7 o 1he speaker s

VRS & Y.RN, College, Cheala
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+ long as the nynd speech style. Lack of sociocultura),
nay deal withy) and contextual knowledge of the target
“lude strect Euge can present an obstacle to comprehen.
I situations wjecquse language is used to express its cul-
Jontancous ¢Anderson and Lynch 1988). Foreign-lan-
inge '“Picili?camm usually devote more time to read-
uzed. In manyp 1o listening, and so lack exposure to dif-
‘hat spcakcrs‘ kinds of listening materials. Even our col-
WS report ongudents majoring in English have no more
0s, an everydfive hours’ regular training per week. Both
n the radio Qological and physical factors may have a
d to at 4 slotive effect on perception and interpretation
S Impossibleyening material, It is tiring for students 1o
hing as manfnrate on interpreting unfamiliar sounds,
e If lis(mjn&_ and sentences for long periods. Noise,
=onversationging both background noises on the record-

WO"d“ndc’Qnd environmental noises, can take the

» Buy for s mind off the content of the listening
ho have be ge. Listening material on tape or radio lacks
sh English nf| and aural environmental clues. Not see-
Sions. In sphe speaker’s body language and facial ex-
NEtmes useiions makes it more difficult for the listener
i¢ of nery stand the speaker’s meaning. Unclear
elements of

resulting from poor-quality oquipment can
nL. This mafere with the listener's comprehension,
mdcf 5tand e teacher can at Jeast provide the students
that “in ordigysable listening materials, background and
! Extemporgisric knowledge, enabling skills, pleasant
‘ally say a groom conditions, and useful exercises 1o
‘®hem discover effective listenung strategies.
e listening materials according 10 the stu-
0k" level, and provide authentic materials
than idealized, filtered samples, The ma-
s should progress step by step from semi
ticity that displays most of the linguistic
ture of spgres of natural speech 1o total authenticity,
ndrance, dquse the final aim is to understand natural
Make it mdch in real life. Design task-oriented exer-
nd what thef 10 engage the students” interest and help
Ty give o learn listening skills subconsciously. As Ur

" 10 the s§4:25) hus said, “Listening exercises are most
———

T
cffective if they are constructed round a task
That is o say, the students are required to gy
something in response to what they hear thay
will demonstrate their understanding.™ Provide
students with different kinds of input, such as
lectures, radio news, films, TV plays, announce-
ments, everyday conversation, interviews,
starytelling, English songs, and so on. Brown and
Yule (1983) categorize spoken texts into three
broad types: static, dynamic, and abstract

Give practice in liaisons and elisions in order
10 help students get used to the acoustic forms
of rapid natural speech. Make students aware
of different native-speaker accents. OFf course.
strong regional accents are not suitable for train-
ing in listening, but in spontaneous conversation
native speakers do have certain accents, Select
short, simple listening texts with little redundancy
for lower-level students and complicated authen-
tic materials with more redundancy for advanced
learners, Provide background knowledge and lin-
guistic knowledge, such as complex sentence
structures and colloguial words and expressions,
as needed. Give, and try to get, as much feed-
back as possible, Throughout the course the
teacher should bridge the gap between input and
students’ response and between the teacher's
feedback and students” reaction in order to keep
activities purposeful. It is important for the lis-
tening-class teacher to give students immediate
feedback on their performance. This not only
promotes error correction but also provides en-
couragement. Help students develop the skills
of listening with anticipation, listening for spe-
cific information, listening for gist, interpretation
and inference, listening for intended meaning, lis-
teming for attitude, etc., by providing varied tasks
and cxercises at different levels with different
focuses. Some teachers think that listening is the
casiest skill to teach, whereas most students think
1S the most difficult to improve. We must find

HIndian Lll{b & Y.RN. College, Chiruk
|
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out all we can about how hstening can be im-
proved and what activities are useful to this end
and then use this knowledge and these activities
in our own classrooms.

Teaching speaking 1s perhaps one of the major
challenges for teachers teaching in English as a
Second Language (ESL) classroom cnviron-
ment. Like writing, speaking is not linear and
casy approach 1o ensure the best utilization
among learners. Since speaking is a real life event
and face 10 face conversation, it needs more
sophisticated care, practice oriented session for
the students and effective means to implement
it in the ESL situation. Even language experts
often grope to outline effective and mediocre
way 10 help learners have a good understanding
m speaking."OF all the four skills listening, speak-
ng, reading and writing, speaking seems intu-
itively the most important: people who know a
language are referred to as ‘speakers’ of that
language, as if speaking included all other kinds
of knowing: and many if not most foreign lan-
guage learners are primarily interested in learn-
ing to speak” (Penny Ur, 1996:120). Thornbury
(2007:100) identifies that the processes of de-
veloping speaking skills comprise of three stages
which arc as follows: Awareness in which teach-
ers implant ideas that learners are entirely aware
of the features of the use of target language
which is used as a channel of communication,
conversation and commitment of something, In
appropriation the features of target language
ensure appropriation and integration into the lan-
guage the learners use for day 10 day conversa-
tion. According to autonomy learners carn au-
tonomy and capacity to use those features of
language in real life situation like interview, so-
cial interaction and classroom cavironment,
Many linguistics and ESL. teachers agree on that
students learn to speak in the second language
by “interacting”. Communicative language

——

teaching and collaborative learming serve beg
for this sim. Communicative language teaching
15 based on real-life situations that require com.
munication. By using this method in ESL classes,
students will have the opportunity of commun.
cating with each other in the target language,
In bricf, ESL teachers should create a classroom
environment where students have real-life com.
munication, authentic activities, and meaningfy)
tasks that promote oral language. This can oc.
cur when students collaborate in groups to
achieve a goal or to complete a task.

After a content-based lesson, a discussion
can be held for various reasons. The students
may aim to arrive at a conclusion, share ideas
about an event, or find solutions n their discus.
sion groups. Before the discussion, 101s essentsal
that the purpose of the discussion activity is sey
by the teacher. In this way, the discussion points
are relevant to this purpose, so that students do
not spend their time chatting with cach other
about irrelevant things. One other way of get-
1ing students to speak is role-playing. Students
pretend they are in various soctal contexts and
have a variety of social roles, In role-play ac-
tivitics, the teacher gives information to the lcam-
crs such as who they arce and what they think oc
feel. Simulations are very similar to role-plays
but what makes simulations different than role
plays is that they are more elaborate. In simula-
tions, students can bring items to the class 10
create a realistic environment, In information gap
activity, students are supposed to be working in
pairs. One student will have the information that
other partner docs not have and the partners will
share their information. Information gap activi-
Lies serve many purposes such as solving a prob-
lem or collecting information. On a given 1opi.
students can produce deas moa himited time.
Depending on the context, either mdividual or
wroup bramstorming s effective and leamers

V.RS & Y.R.N. College, Chinlu
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gencrate wdeas quickly and frecly. Students can
t;rieﬂy summarize a tale or story they heard from
somebody beforchand, or they may create their
own stories 1o tell their classmates. Story telling
fosters creative thinking. It also helps students
express ideas in the format of beginning, devel-
opment, and ending, including the characters and
setting a story has to have. Students also can
tell riddles or jokes. Students can conduct inter-
views on selected topics with various people. It
is a good idea that the teacher provides a rubric
to students so that they know what type of ques-
tions they can ask or what path to follow, but
students should prepare their own interview ques-
tions. Conducting interviews with people gives
students a chance to practice their speaking abil-
ity not enly in class but also outside and helps
them becoming socialized. Story telling is a very
enjoyable, whole-class, free-speaking activity for
which students sit ina circle, For this activity, a
teacher starts to tell a story, but afier a few sen-
tences he or she stops narrating. Then, each stu-
dent starts to narrate from the point where the
previous one stopped. Before coming to class,
students are asked to read a newspaper or maga-
zine and, in class, they repart to their friends what
they find as the most interesting news. Students
can also talk about whether they have experi-
enced anything worth telling their friends in their
daily lives before class. Another way to make
use of pictures in a speaking activity is to give
students just one picture and having them de-
scribe what it is in the picture, For this activity
students can form groups and each Eroup is given
a different picture. Students discuss the picture
with their groups, and then a spokesperson for

each group describes the picture to the whole
class,

Teaching of reading skills is an important as-
pect of language learning. The learning of this
skall is especially essential for BCquiring o sec-

ond language. This is also so because most of
the teaching-learning material is in the written
form, either in the form of books or computer
based material. Reading and literacy are thus
mterdependent. Reading is a skill which @blcs
us 10 get a message; f recognizing the written
words (written symbols); f getting (understand-
ing) the meaning; f used to teach pronunciation;
/ grasping information from texts. Reading 15 a
complex activity that involves both perception
and thought, Reading consists of two related
processes: word recognition and comprehension.
Word recognition refers to the process of per-
cewving how written symbols correspond to one’s
spoken language. Comprehension is the process
of making sense of words, sentences and con-
nected text. Readers typically make usc of back-

ground knowledge, vocabulary, grammatical

knowledge, experience with text and other strat-

egies to help them understand written text, There

are such strategies, each of which can be ap-

phied as classroom techniques (Brown, 2001):

identifying the purpose of reading, using gra-

phemic rules and patterns 1o aid bottom-up de-

coding, using efficient silent reading techniques

for rapid comprehension; skimuming the text for

main ideas for its gist for prediction, scanning

the text for specific information, using semantic

mapping or clustering guessing when you aren’t

certain, analyzing vocabulary distinguishing be-

tween literal and implied meanings, capitalize

on discourse markers to process relationships

ete,.

Writing is seen as: a purposeful human activ-
ity whereby the writer intends to communicate
contenl — represented with conventional signs
and symbols - 10 an audicnce (r.c. reader).In
this definition five elements are of paramount
importance: the writer (who), the content (what)
the purpose (why), the audience (for w hom), the
medium (signs and symbols), 1o addition 1o these

VRS & Y.R.N. Collegc, Chiraky
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elements, writing involves many processes, in-
cluding, the generation and orgamization of idcas,
drafting, revising and editing. The writing task in
the classroom can be also seen either as a learn-
ing tool (i.c. writing for leaming) or as repre-
senting onc of the main syllabus components (i.c.
writing for writing) (Harmer, 2004). Writing for
learning concerns those activities that necessi-
tate the involvement of the students in some form

<=, writing: Grammar: providing examples of the

target structures, gap filling, transformation ex-
ercise, Reading: answering the comprehension
questions, summarizing, Speaking: preparing a
conversation before an oral performance, jot-
ting down ideas for subsequent discussion about
a topic. Writing for writing refers to the writing
lesson as a major syllabus strand. It is a self-
contained writing lesson that aims at developing
the writing skill. There are three approaches to
teaching writing: writing as a product, writing as
a process and genre writing.

Byrne (1988) states that certain psychologi-
cal, linguistic and cognitive factors make writing
a complex and difficult discourse medium for
most people in both native and second language.
While, Raimes (1983) thinks that: “When stu-
dents complain about how difficult it is to write
in a second language, they are talking not only
about the difficulty of finding the right words and
using the correct grammar but also about the
difficulty of finding and expressing ideas in a new
language. (p. 13)". Hedge (1988:8) suggests
some points which students should include in the
approach of writing. Learners’ writing problems
include grammatical problems, mechanical prob-
lems, sentence structure problems and problems
of diction are linguistic problems that hamper
students” effective writing in English. “As verbs
take different forms depending on tense and
subjects they arc used with, they create prob-
lems for second language writing students” Sen-

.

tences reflect various syntactic structures (Rejd

1983). However, incapable learners use runog,

incorrect, and fragmented sentences, Those

students who have the problem of writing good

sentences structures arc unable 1o produce

longer sentences requiring subordination ang

coordination. According to Zamel (1983:22)

cohesive devices are crucial in writing, How-

ever, the linking devices have been found to be
problematic for English language students, A
good writing or composition should consist of
appropriate and varied range of vocabularies
used along with proper grammar and varied
range of sentence structures. Writing in a sec.

ond language using the appropriate words in the
appropriate place is a problem for students. The
cognitive problems that students face include
problems of punctuation, capitalization, spelling,
content and organization. Learners have the
problem of structuring the paragraph, topic de-
velopment of a paragraph, structuring the whole
discourse and a theme in a discourse, “Writing
is a difficult skill for native speakers and non-
native speakers alike because writers must bal-
ance multiple issues such as content, organiza-
tion, purpose, audience, vocabulary, punctuation,
spelling and mechanics. There are various types
of writing problems. In the light of these prob-
lems a number of recommendations can be
made: Learners of English language should read
a lot. Reading will help them increase thew knowl-
edge of vocabulary, grammatical structures, and
be informed; to have knowledge of the world as
well. Free writing practice is a good exercise
for improving one’s writing ability. Writing 15 0
skill and therefore it s learned by practice just
like any other skill. Note takmg ts also very helpful
in enhancing the way writers generate deas.
Learners should not panic. Everyone expenences
writer’s block sometimes, They should be ¢n-

V.R.S & Y.R.N. Collrgc, Chirala
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couraged to go through writer's block and break ~ equally while learning English, the learmers can
it . This will help them be more imaginative and  be assured of having good communicaton skills,
creative writers. With these four skills addressed  a great necessity in today’s competitive world.
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